Assessment Highlights 
Grade 3 English Language Arts 
2007 


and 


A Released Achievement Test 


дү = 


ut - Education - 22221. 


This document contains both an Assessment Highlights report on the 2007 Grade 3 English Language Arts 
Achievement Test and a full release of test items from the 2006 Part В: Reading Achievement Test. 


The Assessment Highlights report provides information about the overall test, the test blueprints, and student 
performance on the Achievement Test that was administered in 2007. Also provided is commentary on 
student performance at the acceptable standard and the standard of excellence both in Part A: Writing and 
on selected items (common to both the 2007 and 2006 achievement tests) from Part B: Reading. This 
information is intended for teachers and is best used in conjunction with the multi-year and detailed school 
reports that are available to schools via the extranet. Beginning in 2007, Assessment Highlights reports for 
all achievement test subjects and grades (except Grades 3, 6, and 9 Frangais/French Language Arts and 
Grade 9 Knowledge and Employability courses) will be mailed to school administrators every year in the 
fall. 


The released items include the 9 reading selections and 40 multiple-choice questions that formed Part B: 
Reading of the 2006 Grade 3 English Language Arts Achievement Test. These released items are available 
only in print form because of copyright limitations. Also included are a test blueprint and an answer key that 
includes the difficulty, reporting category, language function, and item description for each test item. These 
materials, along with the Program of Studies and Subject Bulletin, provide information that can be used to 
inform instructional practice. 


Released items from previously secured Part B: Reading tests have been made available to teachers in 
print form. Print versions of released items, which contained approximately 25% of the total number of 
test items from previously secured tests, were mailed to school administrators each fall from 2004 to 
2006. 


Every second year, beginning in the fall of 2007, a complete test for all achievement test subjects and 
grades (except Grades 6 апа 9 Social Studies; Grades 3, 6, and 9 Français/French language Arts and Grade 9 
Knowledge and Employability courses) will be mailed to school administrators as an attachment to the 
Assessment Highlights report for that year. In this way, teachers will receive complete forms of 
achievement tests. 


For further information, contact Renate Taylor Majeau, Grade 3 Examination Manager, at 

Renate. Taylormajeau@gov.ab.ca; Deanna Wiens, Grade 3 Examiner, at Deanna Wiens@gov.ab.ca; or Jo- 
Anne Hug, Director, Achievement Testing, at Jo-Anne. Hug@gov.ab.ca, at Learner Assessment, or call 
(780) 427-0010. To call toll-free from outside Edmonton, dial 310-0000. 


The Alberta Education Internet address is www.education.gov.ab.ca. 


Copyright 2007, the Crown in Right of Alberta, as represented by the Minister of Education, Alberta Education, 
Learner Assessment, 44 Capital Boulevard, 10044 108 Street NW, Edmonton, Alberta T5J 5E6, and its licensors. 
All rights reserved. " 


Special permission is granted to Alberta educators only to reproduce, for educational purposes and оп a non- 
profit basis, parts of this document that do not contain excerpted material. 


Excerpted material in this document shall not be reproduced without the written permission of the original 
publisher (see credits, where applicable). 
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The 2007 Grade 3 English Language Arts Achievement Test 


This report provides teachers, school administrators, and the public with an overview of the performance 
of those students who wrote the 2007 Grade 3 English Language Arts Achievement Test. It 
complements the detailed school and jurisdiction reports. 


How Many Students Wrote the Test? 
A total of 39 530 students wrote the 2007 Grade 3 English Language Arts Achievement Test. 


What Was the Test Like? 
The 2007 Grade 3 English Language Arts Achievement Test had two parts that were weighted equally. 


Part А: Writing consisted of a narrative writing assignment (worth 35 marks). The narrative writing 
assignment provided students with a picture prompt to which they were to respond in narrative format. 


Part B: Reading consisted of 40 multiple-choice questions based on reading selections that were either 
informational or narrative/poetic in nature. 


How Well Did Students Do? 


The percentages of students meeting the acceptable standard and the standard of excellence in 2007 
compared with 2006 are shown in the graphs below. Out of a total score of 75 on the test (parts A and 
B), the provincial average was 68%. The results presented in this report are based on scores achieved by 
all students who wrote the test, including those in French Immersion and Francophone programs. 
Detailed provincial assessment results are provided in school and jurisdiction reports. 


Acceptable Standard Standard of Excellence 


|| Writing | Reading | Total | | | Writing | Reading | Total 
15.6 
19.3 


Percentage of Students Meeting the Percentage of Students Meeting the 
Acceptable Standard (%) Standard of Excellence (%) 
100: 


91.4% 


0 
Writing Reading Total Test Writing Reading Total Test 


2006 Achievement Standards: The percentage of students in the province who met the acceptable standard 
and the standard of excellence on the 2006 Grade 3 Mathematics Achievement Test (based on those who 
wrote). 

2007 Achievement Standards: The percentage of students in the province who met the acceptable standard 
and the standard of excellence on the 2007 Grade 3 Mathematics Achievement Test (based on those who 
wrote). 


Part A: Writing—2007 Test Blueprint 


The blueprint for Part A: Writing identifies the scoring/reporting categories by which student writing is 
assessed and by which 2007 summary data are reported to schools and school authorities; a description 


of the writing assignment; and the achievement standards. 


Reporting Category — 


| 
| 
Writing Assignment and Reporting Categories | 
1 


Description of 


Content* (selecting ideas and details to achieve a purpose) Students 
select appropriate details to describe events and characters. Events 
and/or actions should be plausible within the context established by 
the writer. 


Organization* (organizing ideas and details into a coherent whole) 
Students organize ideas, events, and details in a coherent sequence. 


Sentence Structure (structuring sentences effectively) Students use a 
variety of sentence types and structures appropriately. 


Vocabulary (selecting and using words and expressions correctly and 
effectively) Students use words and expressions appropriately and 
effectively. 


я | 
Conventions (using the conventions of written language correctly and 
effectively) Students communicate clearly by adhering to appropriate 
spelling, punctuation, and capitalization. 


ie Achievement 
Writing 
м Standards 
Assignments 
A writing prompt | Students’ 


that is to be read 


— aloud to students 


and a picture 


| meant to help 
| stimulate the 


imagination of the 
students comprise 
the writing 
assignment. 
Students can 
organize their 
story ideas on the 
planning page 
provided. 


achievement in 
each reporting 
category will 
be described 
according to 
the following 
standard 
statements: 
Meets the 
standard of 
excellence 
Approaches 
the standard of 
excellence 


Clearly meets 
the acceptable 
standard 


Does not 
clearly meet 


— the acceptable 


standard 


Clearly below 
the acceptable 
standard 


INS 
insufficient 


* Content and Organization are weighted to be worth twice as much as each of the other 


categories 


Part А: Writing—2007 Student Achievement 


In 2007, 90.3% of students who wrote the test achieved the acceptable standard on Part A: Writing of 
the Grade 3 English Language Arts Achievement Test, and 16.7% of students who wrote achieved the 
standard of excellence. These results are slightly lower at the acceptable standard and slightly higher at 
the standard of excellence than previous administrations of Part A: Writing of the achievement test. 


Student Achievement by Assignment and Reporting Category 


The quality of the writing on the 2007 Grade 3 English Language Arts Achievement Test is consistent 
with that of previous years. The chart below illustrates the percentage of students achieving writing 
standards for each writing assignment and reporting category. 


Writing Standard 


Meets the Standard 
of Excellence 


Approaches the 
Standard of 
Excellence 


Clearly Meets the 
Acceptable Standard 


Does Not Clearly Meet 
the Acceptable Standard 


Clearly Below the 
Acceptable Standard 


Insufficient / 
No Response 


Narrative Writing Assignment 
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*Scores of 4.5, 3.5, 2.5, and 1.5 occur only when local marks and central marks are averaged. In 2007, approximately 54% of 
papers were marked locally, and these scores were submitted to Alberta Education. Papers with discrepant scores were given a 
third adjudicating reading. The third reading rescore rate was less than 10%. 
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Part A: Writing—Commentary оп 2007 Student Achievement 


During the 2007 scoring session, 140 teachers from throughout the province scored 39 530 student test 
booklets. Teachers who marked the tests were generally pleased with the quality of most papers. 

On Part A: Writing of the 2007 Grade 3 English Language Arts Achievement Test, students who wrote 
the test achieved an average of 22.72 out of a total raw score of 35(64.9%). 


Narrative Writing Assignment 


In the 2007 Narrative Writing Assignment, students were required to use a picture prompt to write a 
narrative response. The colour picture prompt showed a boy wearing blue shorts and a blue hat up in a 
tree on a warm summer day. A large gorilla was leaning on the tree trunk upon which the boy was 
kneeling. The gorilla was looking up at the boy with a friendly face. 


Training for the marking session always emphasizes the need to look at the strengths of the writer and to 
only mark what is written. Markers conscientiously use their exemplar documents to support the scoring 
criteria in helping them distinguish between the scoring categories. Each response is to be reviewed 
according to each category in the scoring criteria. Every effort is made to score each response in a valid 
and reliable manner. 


Students responded in a variety of ways to the picture prompt, bringing their prior knowledge and 
experience into their writing. Students who were adept writers made personal connections with some or 
all of the details in the picture. Colour in the prompt engaged the students and enabled their response to 
have precise and effective details. Teachers who took part in the marking session noted that students 
were able to effectively connect the events of their stories, and due to the openness of the prompt a 
greater variety of plots were written. Students achieving the standard of excellence demonstrated 
developed and detailed events, effective connections, and descriptive vocabulary allowing the markers to 
more clearly discern voice. 


The following excerpts from student responses illustrate a few of the appropriate responses that related to 
the picture prompt at the acceptable standard: 
“Опе bright day in the middle of nowhere there was a homeless boy named Fred. He was very 
shy. So one day Fred was climbing trees he met up with an ape. He was shy so he ran and ran 
then slipped on a branch." 
“Once there was a boy named Theadore. He was going on a trip to the jungle. Theadore had to 
walk all the way there. A couple of days later, Theadore finally got there. He was climbing in 
trees like crazy! Then he found an ape. It was a really friendly one! So Theadore named him 
Toothbrush, and they became friends. Then Toothbrush took him to his home to meet his 
family." 
“Опе day Ned went on vacation with his parents to a new house in the jungle. Ned's father said 
‘don’t go in the jungle, you might get lost.’ But Ned stared at the jungle. On Thursday Ned was 
play with his toys, the wind blew the toys to the jungle." 
These examples illustrate the type of writing Grade 3 students wrote. Spelling has been corrected for 
readability purposes. 


Each of these examples illustrates appropriate ideas presented in a straightforward manner. The ideas 
were supported by general details. The writing was organized in a logical manner that was generally 
sustained throughout the response. A logical ending was provided. 


The following excerpts from student responses illustrate a few of the appropriate responses that related to 
the picture prompt at the standard of excellence: 


“One sunny July day, George decided to go for a walk. George asked his mom if he could go for 
a walk to the park. “Why yes you can,” said his mom. So George went to the park. Once he got 
there, he decided to go to the swings. A few minutes later, he saw the bushes budge a little. He 
got off the swings and went to see what was happening. He opened the bushes and screamed 
“AHHH!” Their was a gorilla running all over the place.” 

“In Africa in a tropical rain forest lived a boy named Tarler. Tarler did many things for his 
people. He got food for them, he went to the nearest river to get water. He even helped build 
houses. One day he and his older sister Takilia went in the forest to play in the trees. They 
loved swinging from limb to limb and climbing up and down trees. Then they heard something 
in the bushes! They could hear it’s giant footsteps... Then out it sprang... A giant ape.” 
*Vrrrroooooooom! Joey and his dad were going to the zoo and they were almost there. All the 
way to the zoo Joey was trembling with excitement. Finally, they reached the zoo and got out of 
the car. Joey's dad wanted to see the elephants first. But Joey wanted to get a snack. When the 
two of them got to the entrance of the zoo, they explained what each of them wanted to do first 
on their trip to the zoo. “Okay, Joey you get a snack while I check out the elephants, okay? But 
you have to come back,” his dad explained. Joey nodded. As the little boy approached the 
snack booth, he saw something that he wanted to go into for a long time. A gorilla cage!" 


These examples illustrate the type of writing Grade 3 students wrote. Spelling has been corrected for 
readability purposes. 


These examples illustrate how some students were stimulated by the picture prompt. In their writing, 
these students supported specific detailed events that were relevant and original in thought. The writing 
was purposeful and the connections were developed and maintained throughout the response. 


Approximately 54% of the papers written were scored locally and submitted to Alberta Education. A 
high level of reliability was achieved between the local score and the central score. The third reading 
rescore rate was less than 6%. 


Part В: Reading—2007 Test Blueprint and Student Achievement 


In 2007, 87.3% of students who wrote the test achieved the acceptable standard on Part B: Reading of 
the Grade 3 English Language Arts Achievement Test, and 35.9% of students who wrote the test 
achieved the standard of excellence. These results are slightly lower results for the students achieving 
the acceptable standard and slightly higher results for the students achieving the standard of excellence 
than previous administrations of Part B: Reading of the achievement test. 


Student achievement on Part B: Reading of the 2007 Grade 3 English Language Arts Achievement Test 
averaged 28 out of a total score of 40 (70.8%). 


The blueprint below shows the reporting categories and language functions by which 2007 summary data 
are reported to schools and school authorities, and the provincial average of student achievement by both 
raw score and percentage. 


Language Function Provincial Student 
Achievement 
Average Raw Score 
and Percentage 


Reporting Category 


— -—— 


Understanding Main Ideas/Details 


Narrative / 


Informational Poetic 


The student should be able to identify key details 11.8/16 
and main ideas, differentiate between main and 
supporting characters, recognize character (74.90) 


motivation and explicit relationships between 
| events and characters, and categorize ideas. 


Organization of Ideas and Relationships 
Between Form and Content 


The student should be able to identify genre 
(stories, poetry, plays, reports, and articles), 
organize features of story structure, use text and 
typographical features, recognize authors’ 


techniques, and determine an author's purpose. 
Associating Meaning 


4.6/7 
The student should be able to associate meanings 
of words, expressions, and literary devices from (66%) 
prior knowledge and contextual clues. 
Synthesizing Ideas 
The student should be able to draw conclusions 6.3/9 
by relating what is known to new information, (70%) 


and assess the plausibility of ideas and situations 
| in literature. 


Part B: Reading 


9.3/13 19.1/27 


Provincial Student Achievement Total Test 
Average Raw Score and Percentage (71%) (71%) Raw Score 
= 40 


Part В: Reading—Commentary on 2007 Student Achievement 


The following is a discussion of specific areas of strength and weakness demonstrated by students who 
wrote the 2007 Grade 3 English Language Arts Achievement Test. Sample questions from the 2007 
achievement test are provided to highlight these areas for students meeting the acceptable standard and 
for those meeting the standard of excellence on Part B: Reading. For each sample question, the keyed 
answer is marked with an asterisk. These questions are no longer secured and will not be reused on 
future achievement tests. 


In Part В: Reading, students constructed meaning from text using personal experiences, knowledge, and 
feelings. Students were able to demonstrate effective reading skills by focusing on the central theme and 
the critical features of a passage to successfully retrieve main ideas from the narratives and informational 
texts presented. When reading informational texts, students were able to decode and interpret 
information from texts and visuals to answer the questions. Students were able to use prior knowledge 
and contextual clues to comprehend the meaning of unknown words. Students were able to go beyond 
the literal interpretation of the text, synthesize information, and make predictions about possible future 
events. When synthesizing, students drew conclusions and were able to assess the plausibility of ideas. 
Students who performed well took time to read the passages carefully and were able to refer back to the 
passage when choosing the best alternative. 


Sample questions from the test are provided to highlight these areas for students meeting the acceptable 
standard and for those meeting the standard of excellence. For each sample question, the keyed answer 
is marked. These questions are no longer secured. 


These questions are from the reading selection, Lester and Clyde from the 2007 and 2006 Grade 3 English 
Language Arts Achievement Test. 


In the reporting category Understanding Main Ideas/Details students should be able to identify key 
details and main ideas, differentiate between main and supporting characters, recognize character 
motivation and explicit relationships between events and characters, and categorize ideas. 


Multiple choice question 16 requires students to identify the setting using context clues from the poem in 
the reporting category Understanding Main Ideas/Details. 


16. The two frogs in the poem live 
O near the city 
O in the green city 
O near the countryside 
*O in the green countryside 


The majority, (82.4%) of the students were able to answer this question correctly. This question is 
relatively easy as the students were able to refer back to the poem and identify the setting from the first 
two lines in the poem. Option A was chosen by 2.8% of the students. Option B was chosen by 5.1% of 
the students, and option C was chosen by 9.3% of the students. About 85% of students who met the 
acceptable standard were able to answer this question correctly, whereas 95% of students who achieved 
the standard of excellence chose the correct response. 


Multiple choice question 17 requires students to identify a correct detail given in the poem using context 
clues and is found in the reporting category Understanding Main Ideas/Details. 


17. According to the poem, the air at the pond is perfectly 
O warm 
O crisp 
*O clear 


O still 


This question is a little more difficult than the previous question, 72.2% of the students were able to 
answer this question correctly. Students needed to refer back to the poem and carefully read specifically 
about the air at the pond. Option A was chosen by 5.5% of the students. Option B was chosen by 1.9% 
of the students, and option D was chosen by 19.9% of the students. About 74% of students who met the 
acceptable standard were able to answer this question correctly, whereas approximately 86% of students 
who achieved the standard of excellence chose the correct response. 


In the reporting category Organization of Ideas and Relationships Between Form and Content 
students should be able to identify genre (stories, poetry, plays, reports, and articles), organize features of 
story structure, use text and typographical features, recognize the authors’ techniques, and determine an 
author’s purpose. 


Multiple choice question 18 requires students to identify and categorize the characteristics of the main 
characters in the poem in the reporting category Organization of Ideas and Relationships Between 
Form and Content. 


18. Which of the following features do both frogs have in common? 
O Spotty hides, mouths that seem too narrow, and legs that are much too long 
O Spotty hides, long, skinny duck feet, and legs that are much too short 
*О Long, skinny duck feet, white tummy sides, and mouths that seem too wide 


O Long, skinny duck feet, white tummy sides, and legs that are much too short 


This question is a little more difficult than the previous question; 62.6% of the students were able to 
answer this question correctly. Students needed to refer back to the poem and carefully read about the 
characteristics for each frog and then determine which characteristics the frogs have in common. Option 
A was chosen by 20.0% of the students. Option B was chosen by 12.3% of the students, and option D 
was chosen by 4.6% of the students. About 62% of students who met the acceptable standard were able 
to answer this question correctly, whereas approximately 84% of students who achieved the standard of 
excellence chose the correct response. 


In the reporting category Associating Meaning students should be able to associate meanings of words, 
expressions, and literary devices from prior knowledge and contextual clues. 


Multiple choice question 19 requires students to recognize the meaning of a word from context clues in a 
poem. 


19. In the phrase “spare parts” (line 19), the word spare means 
O end 
*O extra 
O spotty 
O simple 


This question is a little easier than the previous question, 78.8% of the students were able to answer this 
question correctly. Students needed to refer back to the poem and carefully read about the frog’s 
characteristics and then infer the meaning of “spare” according to the context given. Option A was 
chosen by 3.4% of the students. Option C was chosen by 8.0% of the students, and option D was chosen 
by 9.2% of the students. About 86% of students who met the acceptable standard were able to answer 
this question correctly, whereas approximately 97% of students who achieved the standard of excellence 
chose the correct response. 


Achievement Testing Program Support Documents 


The Alberta Education web site contains several documents that provide valuable information about 
various aspects of the achievement testing program. To access these documents, go to the Alberta 
Education web site at www.education.gov.ab.ca. On the home page, click on “Kindergarten to Grade 
12,” scroll down and click on “Provincial Testing,” and then click on the link for “Achievement Tests.” 
On the “Achievement Tests” web page, you can access the following documents: 


Achievement Testing Program General Information Bulletin 


The General Information Bulletin is a compilation of several documents produced by Alberta Education 
and is intended to provide superintendents, principals, and teachers with easy access to information about 
all aspects of the achievement testing program. Sections in the bulletin contain information pertaining to 
schedules and significant dates; security and test rules; test administration and directives; test 
accommodations; field testing; resources and web documents; calculator and computer policies; test 
marking and results; samples, forms, and letters; as well as Learner Assessment contacts. 


Subject Bulletins 


At the beginning of each school year, Subject Bulletins are posted on the Alberta Education web site for 
all achievement test subjects for grades 3, 6, and 9. Each bulletin provides descriptions of assessment 
standards, test design and blueprinting, and (for grades 3, 6, and 9 English Language Arts) scoring guides 
as well as suggestions for preparing students to write the tests and information about how teachers can 
participate in test development activities. 


Writing Samples 


For achievement tests in grades 3, 6, and 9 English Language Arts, writing samples have been designed 
to be used by teachers and students to enhance students’ writing and to assess this writing relative to the 
standards inherent in the scoring guides for the Part A: Writing achievement tests. The writing samples 
documents contain sample responses with scoring rationales, student self-assessment checklists, and 
scoring categories and criteria for the writing assignments. 


Previous Achievement Tests and Answer Keys 


All January achievement tests (parts A and B) for Grade 9 semestered students are secured and must be 
returned to Alberta Education. All May/June achievement tests are secured except Part A of grades 3, 6, 
and 9 English Language Arts. Unused or extra copies of only these Part A tests may be kept at the 
school after administration. 


Parent Guides 


Each school year, print versions of the Parent Guide to Provincial Achievement Testing for grades 3, 6, 
and 9 are mailed to schools and posted on the Alberta Education web site. Each guide presents answers 
to frequently asked questions about the achievement testing program; descriptions and sample questions 
for each achievement testing subject; and excerpts from the Curriculum Handbook for Parents 
identifying what students should know and be able to do in each subject by the end of grades 3, 6, and 9. 


Involvement of Teachers 


Teachers of grades 3, 6, and 9 are encouraged to take part in a variety of activities related to the 
achievement testing program. These activities include item development, test validation, field testing, 
and marking. In addition, regional consortia can make arrangements for teacher in-service workshops on 
topics such as Interpreting Achievement Test Results. 
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Part В: Reading—2006 Test Blueprint and Item Descriptions 


The following blueprint shows the reporting categories and language functions by which questions were 
classified on the 2006 Grade 3 English Language Arts Achievement Test. 


| eae Question Distribution by Number and 
т. I by Language Function Proportion of 
eporting Category =] i 
ы Informational Narrative / Poetic чеш 
Understanding Main Ideas/Details 9,21, 2.3.12. 
er 24, 30 14, 16, 
The student should be able to identify key 17.26 16 Questions 
details and main ideas, differentiate 29. 3 5 
between main and supporting characters, | 3 6, 3 8, (40% of Part В: 
recognize character motivation and explicit Reading Total) 
E ; 39, 8 
relationships between events and characters, 
and categorize ideas. 
Organization of Ideas and Relationships 6. 10 13. 18 
Between Form and Content The student í 3 d 40 
should be able to identify genre (stories, i 6 Questions 
poetry, plays, reports, and articles), 
organize features of story structure, use text (15% of Part B: 
and typographical features, recognize Reading Total) 
authors’ techniques, and determine an 
author’s purpose. 
Associating Meaning 20. 23 1, 3, 19, 
. pe. 25.28 8 Questions 
The student should be able to associate 32 ims 
meanings of words, expressions, and (20% of Part B: 
literary devices from prior knowledge and Reading Total) 
contextual clues. 
A 
Synthesizing Ideas 7, 8, 22, 4,11, 
10 Questions 
The student should be able to draw 31 59, uh Q 
к à | 33; 37 
conclusions by relating what is known to (25% of Part B: 
new information, and assess the plausibility Reading Total) 
of ideas and situations in literature. Š 
13 Questions 27 Questions Part B: Reading 
Number and Proportion of Questions Total 
(33% of Part B: | (67% of Part B: 40 Questions 
Reading Total) Reading Total) (100%) 


The table below provides information about each question: the keyed response, the difficulty of the item 
(the percentage of students who answered the question correctly), the reporting category, the language 
function, and the item description. 


| Diff. | Reporting | Language | - ite гі 
Ques. Key % Category | Function а а 
1 B | 793 NP AM Identify the words that have the same meaning as a 
selected phrase in a story 
2 A 91.8 NP MI Identify the order of particular details using context 
clues in a narrative passage | 
B | 62.0 NP AM | Recognize a word meaning from context clues 
an | x = = 
84.9 NP 51 Draw a conclusion using comparison of key details 
5 С 90.5 МР MI Identify a key detail about the events in a story using 
context clues 
6 | D 89.2 | Ol Recognize which group of animals belong together 
| ` from information given in an informational article 
Identify the usage of an entry word for pronunciation 
Ў р 76.6 | SI see ed ы : à 
AD and syllabication in an informational article 
8 B 767 | SI Draw a conclusion by comparing key details in an 
informational article 
—L- == 
9 С | 77.4 | МІ Identify a correct detail in an informational article 
10 А 69.2 | О! Identify the genre in which the informational article 
could be found 
11 А 83.2 МР 5 Маке an inference that describes a character's 
| feelings about an event 
12 А 775 МР MI Identify a character's reason for choosing a course of 
action 
13 D 86.4 NP О! Identify the correct details that occur within а 
sequence of events 
| n "n . 
14 А 737 МР MI Identify a correct detail about a promise that one 
ends Bike character makes to another 
15 D 62.6 NP 5 Draw а conclusion about how the main character will 
resolve the problem 
-.------ -— ——— à 
16 D 84.5 NP MI Identify the setting using context clues from the poem 
47 C 717 МР MI Identify a correct detail given in the poem using 
context clues 
48 C 619 МР Ol Identify and categorize the characteristics of the main 
characters in the poem 
19 B 795 МР АМ Recognize the meaning of a word from context clues 
in the poem 
Associate which group of words can be categorized 
20 A | 90.8 | АМ together using contextual clues from an informational 
| | article 


Diff. Reporting Language 


Item Description 


Key % Category Function 
21 B 86.8 | MI Identify a key detail using context clues 
22 D 87.7 | 5 Draw a conclusion using text information o] 
23 А |759 | АМ Associate word meaning from adjectives to describe 
characteristics of a species 
24 С 75.9 | MI Identify a correct detail in an informational article 
A C |487 NP AM Associate word meaning from a phrase in a narrative 
passage 
26 С |559 NP МІ Identify a key detail about the main character's habits 
| ШЕ using contextual clues in a narrative passage 
Draw a conclusion about the main character using 
ar „үа АР Ы key details in а narrative passage 
28 С 50.7 МР АМ Recognize a word meaning from context clues in а 
narrative passage 
29 B 69.9 NP МІ Identify a correct detail about the main character 
using context clues in a narrative passage 
m - 
30 B 86.2 | MI Identify а key detail using information given in a 
recipe 
П 9] : VENENUM еер сс RE 
31 C | 873 | 5 Маке ап їпїегепсе connecting prior experience and 
1 information given in a recipe 
" g E Р я 2 Р 1 
32 C | 523 | АМ Associate word meaning from prior knowledge and 
contextual clues from a recipe 
33 C | 632 NP SI Identify a correct inference about character 
motivation 
~ = “фы 1 кесе — 
34 B | 623 NP Ol Identify the verse which ends with a word that rhymes 
with a given word 
35 B 718 МР MI Identify a key detail about the events in a poem using 
eee 
36 C | 54.3 NP MI Identify a key detail using context clues in a poem 
Predict a plausible reason why the main character 
37 A | 67.9 NP Sl chooses a course of action using contextual clues in 
a narrative passage 
identi ti fach г і y lues i 
38 р |555 NP MI entify an action of a c aracter using context clues in 
a narrative passage 
39 A 83.3 NP MI Identify motivation of the main character using 
context clues in a narrative passage 
40 А | 680 NP Ol Use text features, italics, to access information in а 
T narrative passage 4 


Part В: Reading—2006 Achievement Test Readings and Questions 


The readings and questions presented in this document are from the previously secured 2006 Part B: 
Reading Grade 3 English Language Arts Achievement Test and are representative of the questions that 
form these tests. 
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Section А 
Read the following selection and answer questions 1 to 5. 


from Mill Creek Kids 


Katelyn wanted to hang pictures оп the wall. Her mom said they couldn't put 
naiis in because they were renting this house. Tape, her mom added, might ruin 
the paint. Katelyn noticed a hook in one corner of the ceiling. Hooks must be 
different from nails. It gave her an idea. 

She dug in a drawer for the ball of yarn they'd bought when she was going to 
learn to knit. Katelyn had picked the yarn because it was bright and colourful. It 
started with a strong yellow and then turned into orange, red, brown, red, orange 
and back to yellow. 

Katelyn climbed on her bed and tied one end of the yarn to the curtain rod. 
She walked across the room and wound it around the bar in her closet. She pulled 
it tight. She threaded it through the hook in the ceiling and around the knobs on 
her dresser. Back and forth a couple times between the curtain and the closet and 
she had her web ready. 

Katelyn took a little hanger from the closet and hung it from one strand of the 
yarn. She taped her latest horse picture to it. There, decoration without nails. A 
few more hangers, a few more pictures. Katelyn was so busy she didn't hear her 
mother's footsteps. 

The door opened suddenly and knocked several of the hangers to the floor. 

"Oh my . . . look at this mess. What have you done? You were supposed to 
be cleaning up and look at this!" 

Katelyn's mom grabbed at the yarn and pulled. 

"Oh, no, don't do that." Katelyn's warning was too late. The curtain rod came 
loose and tumbled to the floor. Her mother's face turned pink and her eyes bulged 
out a little. Katelyn laughed. 


Colleen Heffernan 


In the story, the phrase “strong yellow” (line 7) means 


pastel yellow 
bright yellow 
— shiny yellow 


2 dull yellow 
After strong yellow, the order of the next three colours in Katelyn’s yarn is 


orange, red, and brown 
с red, brown, and orange 
brown, orange, and red 


^ 


2 orange, brown, and red 


The word “wound” (line 10) means 


pulled 
C looped 
2 stacked 


tightened 
Why did Katelyn tape pictures onto hangers? 


To decorate her room 
To organize her room 
To create a yarn maze 


To pick clothes up off the floor 
What happened after Katelyn warned her mom not to pull the yarn? 


The closet door opened. 
Katelyn's mom laughed. 
2 The curtain rod came loose. 


2 Katelyn tumbled to the floor. 
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Read the following selection and answer questions 6 to 10. 
from | Can Read About Spiders 


Don't be afraid. Most spiders won't hurt you. In fact, the spider is one of our best 
friends in nature. That's because spiders love to eat insects. When they do, they eat 
many of the insects that are harmful to people. 


Although a spider looks a bit like an insect, such as an ant or a bee, it is not. 
Spiders belong to a group of animals called arachnids (a-RACK-nids). Mites, ticks, 
and scorpions are also arachnids. . . . 


Nature has given the spider a special body to help it do its work. The spider's 
legs, eyes, jaws, hair, and abdomen all have special features. Here are some: 


Eyes 
Most spiders have eight eyes. Some spiders can see in all directions. But most 
spiders cannot see very well. Their eyes are used to sense changes in light. 


Jaws 
A spider has a jaw on each side of its mouth. The jaws are good for catching and 
holding food. The mouth is good for sucking up food. 


Legs 
Each of the spider's eight legs has a tiny claw at the end for grasping and pulling. 
These claws also help the spider walk upside down without falling. 


Abdomen 

The back part of the spiders body is the abdomen, in which the spider makes а 
silky liquid. There are organs called spinnerets under the abdomen that spin the silky 
liquid into thread for the spider's web. Most spiders have six spinnerets. 


Hair 
Some of the hairs on a spider's body are used as feelers to help the spider tell 
direction. Scientists think some hairs help the spider's sense of smell. 


Written by Deborah Merrians 
Illustrated by Kristin Kest 


10. 


Spiders belong to the same group of animals as 


т 


ants, bees, and mites 
C ants, mites, and ticks 
bees, ticks, and scorpions 
mites, ticks, and scorpions 


The letters in brackets “(a-RACK-nids)” (line 5) are there to help the reader to 


spell all the syllables 
© count all the syllables 
recognize all the syllables 
© pronounce all the syllables 


The spider’s body MOST LIKELY has “special features” (line 8) to help the 
spider to 


© do its work effectively 
hide from its enemies 
meet other creatures 


C do its work slowly 
Some hairs on a spider’s body may improve its sense of 


C sight 
© taste 
smell 
C hearing 


Which of the following reference books would provide the most information 
about spiders? 


An encyclopedia 
A thesaurus 

A dictionary 

An atlas 
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Read the following selection and answer questions 11 to 15. 


from Not Lonely 


Tom was eating his favorite lunch, spaghetti, when his mother said, “There’s 
no fish in the south end of the lake this year.” 

“Oh, yeah,” he replied. He wasn't really paying attention. He was wondering if 
there was anyone at the playground that he could play baseball with. 

"We're going to have to fish up north.” 

“North,” he said, looking up. There was no school at the fish camp up north. 
He'd never even been there, though he'd heard lots of talk about it. There were 
cabins and a cook shack and ice house and sheds for cleaning and packing fish. 
There were moose and bears. 

“РІ have to cook,” Tom's mother said. "Your dad's got a lot of men working for 
him this year." 

Tom swallowed his spaghetti. ^When are we leaving?" 

"You've got to go to school." 

"Me?" He looked around the kitchen. “| can't stay by myself.” He was thinking 
about what he could cook. Toast, boiled eggs, canned spaghetti. He made good 
peanut butter and banana sandwiches. 

"You're staying with the Thompsons." 

"But | сап help," Tom protested. "I've helped Dad pack fish. | can help in the 
kitchen. | can peel potatoes. | can do lots of things." 

"The Thompsons have a big-screen Tv. You like their dog, Snorri." 

"You don't want me to go with you," Tom said. 

"We don't want to leave you behind. But there are no other kids at the camp." 
His mother handed him a calendar with pictures of horses on it. "Here's the day 
we're coming back," she said. She crossed her heart. "| promise." She'd marked 
the day by drawing a heart with a smiley face inside it. 


W. D. Valgardson 


11. 


12. 


13. 


14. 


15. 


When Tom first learned that he was not going “up north,” he PROBABLY felt 


disappointed 
pleased 
excited 

tired 


Mother wanted Tom to stay with the Thompsons so that he could 


go to school 

play with Snorri 

help in the kitchen 
watch a big-screen Tv 


According to the passage, Tom can cook 


toast, fish, and potatoes 

toast, peanut butter, and fish 

toast, boiled eggs, and potatoes 

toast, boiled eggs, and canned spaghetti 


Mother promised Tom that she would 


£^ 
Nu 


return on the day marked on the calendar 
draw a heart with a smiley face 

get him a big-screen TV 

buy him a calendar 


This passage is MOSTLY about Tom 


fishing up north 

learning to cook 

helping out his neighbours 
accepting his mother's decision 
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from Lester and Clyde 


Far away from the city 

in green countryside, 

live two fat, green frogs 

known as Lester and Clyde.... 
The pond where they live 

is so peaceful and still, 
butterflies flutter about 

and birds trill. 

The air is sweet-smelling 

and perfectly clear. 

It’s a place where all creatures 
can live without fear. 

These frogs are no beauties — 
they have spotty hides, 

long, skinny duck feet 

and white tummy sides. 

Their mouths seem too wide 
and their legs much too long — 
they look like spare parts 

put together all wrong. 
Lester's the smaller 

and he's full of fun — 

a naughty, a cheeky, 

a mischievous one. 

Clyde is much older 

and likes simple things 

such as beautiful flowers 


and clear, bubbling springs. 


Read the following poem and answer questions 16 to 19. 


James H. Reece 
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17. 


18. 


19. 


The two frogs in the poem live 


near the city 
in the green city 
near the countryside 


in the green countryside 


According to the poem, the air at the pond is perfectly 


C магт 

2 crisp 

© Clear 
still 


Which of the following features do both frogs have in common? 


Spotty hides, mouths that seem too narrow, and legs that are much too long 
< Spotty hides, long, skinny duck feet, and legs that are much too short 
C Long, skinny duck feet, white tummy sides, and mouths that seem too wide 
© Long, skinny duck feet, white tummy sides, and legs that are much too short 


In the phrase “spare parts” (line 19), the word spare means 
O end 
© extra 
spotty 
© simple 


AY 10 
Alan (^ ore 


END OF SECTION А. 


You may go back to check your answers. 
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Section В 
Read the following selection and answer questions 20 to 24. 


from Bats 


The truth is that almost all bats are harmless. And most bats are even helpful 
to humans. Many bats eat flies, mosquitoes, termites, beetles, and moths. Some 
of these insects carry diseases. Others destroy trees and crops. Bats help limit 
the numbers of these harmful insects. 

Some bats eat fruit. These bats often carry food to their roost. On the way, 
they drop seeds and help spread plants to new areas. 

Bats live almost everywhere in the world except Antarctica and part of the 
Arctic. They prefer warmer areas and are found in greater numbers nearer the 
equator. 

All bats can fly. They are active at night and rest during the day. Bats hang 
upside down when they sleep. Places where bats sleep are called roosts. A roost 
may have only a few bats, or it may have millions. 

Scientists divide bats into two main groups—megabats and microbats. 
Megabats are usually larger than microbats. They have large eyes and excellent 
eyesight. 

Some megabats are called flying foxes because their faces look like the face 
of a fox. They are also called fruit bats because most of them eat only fruit or the 
nectar and pollen of flowers. 

Microbats are usually smaller than megabats. They have big ears and small 
eyes. Most of them eat insects. . . . 

There are almost 1,000 species, or different kinds of bats, in these two main 
groups. 


Susan Heinrichs Gray 
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20. 


21. 


22. 


23. 


24. 


According to the selection, many bats eat flies, 


mosquitoes, and beetles 
© termites, and plants 
termites, and crops 
© crops, and flowers 


According to the selection, new plants are spread to different areas when 
bats 


© drop fruit 
© drop seeds 
fly during the day 


S 


C fly low to the ground 


Most bats prefer to live in 


© cities 
the Arctic 
© Antarctica 


warm climates 


According to the selection, which of the following characteristics do 
megabats have? 


© Big eyes and good eyesight 
— Від eyes and poor eyesight 
© Big ears and good eyesight 
Big ears and poor eyesight 


Compared with megabats, microbats are usually 


faster 
longer 
smaller 


heavier 
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Read the following selection and answer questions 25 to 29. 


from Gecko’s Complaint 


An enormous gecko once lived on the island we now call Bali, in a jungle 
dense with flowers and vines. Gecko’s jungle had so many insects he hardly 
had to move to find his supper. When a mosquito buzzed by his banyan tree, 
he just flicked out his long, sticky tongue and caught his dinner. 

Gecko could do things the other animals only wished they could do. He 
could run up trees and across branches, hanging on by the tiny hooks on the 
end of his toes. If he lost his tail, he would grow a new one, stronger than the 
last. Gecko loved to prowl about at night. His loud call, “Geck-o, geck-o,” woke 
the jungle animals from their sound sleep. They considered him a careless, 
self-centered fellow. 

However, Gecko had his reasons. Sometimes Woodpecker drummed on 
his tree all through the night, keeping Gecko awake. Other times, just as he 
was dozing off, fireflies would gather in great numbers. They would fly around 
him, lighting up the evening sky, their red and yellow spots glowing like sparks 
of fire. 

One evening, the fireflies gathered around Gecko’s banyan tree. It began 
with one single, small flicker. The rest of the fireflies flashed in response, 
sending waves of light up and down the jungle. Their sparks were so bright, 
they seemed to change night into day. The fireflies flashed on, hour after hour, 
until Gecko could take it no more. “Geck-o, geck-o, geck-o!” he called, wearily 
trudging up the hill to consult Raden, the jungle’s chief. 

“This had better be important!” said Chief Raden, dragging himself out of 
bed. "It's the middle of the nighi.” 

"Oh, it is important, Chief," Gecko replied hastily. "I can't sleep! The 
"ireflies keep flashing their lights." 


Retold by Ann Martin Bowler 
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25. 


26. 


27. 


28. 


29. 


In the phrase “dense with flowers and vines” (line 2), the word dense means 


dark 

dirty 
C thick 

bright 


Gecko catches his dinner by 


calling loudly 

prowling at night 

using his sticky tongue 
twitching his strong tail 


The other animals MOST LIKELY feel that Gecko is 


© smart 
C selfish 
OC friendly 
© curious 


The word wearily in the phrase “wearily trudging” (lines 20 to 21) suggests 
that Gecko was walking 


lively 
easily 

C slowly 

© carefully 


Gecko went to see Chief Raden because Gecko was 


с tired of the fireflies flying up and down 

disturbed by the bright sparks of the fireflies 

M angry with the woodpecker drumming his tree 
annoyed with the mosquitoes buzzing by his tree 
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Vil. Read the following information article and answer questions 30 to 32. 
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Peel ’n’ Stick Window Glue 


With this glue, you can create some really cool 
designs to peel ’n’ stick onto your window. 


Here’s What You Need 


1 tablespoon (15 mL) unflavoured gelatin mix 

1% tablespoons (25 mL) boiling water 

Small mixing bowl 

Fork 

2 teaspoons (10 mL) liquid glycerin 

1 teaspoon (5 mL) liquid tempera paint 

Paintbrush 

Plastic margarine container lid or plastic plate 
Plastic, zippered bag and safety scissors (optional) 


Here's How You Make It 

1. Ask a grownup to help you combine the gelatin 
mix with the boiling water in the bowl. Stir the 
mixture with a fork until the gelatin mix 
dissolves. 

2. Mix in the glycerin and liquid tempera paint. 


3. Let the mixture set and cool for 1—3 minutes. 


Sue Hannah 
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30. 


31. 


32. 


The window glue can be used to make 


window shades 
© соо! designs 

funny lines 
© large lids 


A grownup should assist a child with this activity in Step 1 to ensure that the 


C ingredients are used correctly 
events are timed properly 

© safety concerns are met 
materials are collected 


In the phrase “the gelatin mix dissolves” (lines 16 to 17), the word dissolves 
means 


C crumbles in boiling water 

© darkens with tempera paint 
© | combines with boiling water 
C combines with tempera paint 
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Vill. Read the following poem and answer questions 33 to 36. 
Bluebottle Fly 
Come sit awhile and hear my tale, 


a story | will spin 
of Spider's Open House and how 


Ө / Bluebottle entered in. 
i “ ox 
и j oW 5 "Don't go too close to Spider's home,” 
А | Bluebottle’s mother said, 
„А [ш | “for Spider tempts with cunning words, 
Y ГЕМ E then ties you up in thread!" 


Bluebottle's wondrous eyes grew wide. 
10 She promised to obey, 
then preened herself with hairy legs 
and flew away to play. 


Too soon a silken voice was heard: 
"Ms. Bottle, come for tea! 

15 Oh, won't you share my parlor view? 
l've curious things to see! 


"Such stunning silver wings you have! 
Your robes—what brilliant blue! 
The diamonds glow inside your eyes 
20 like sunlight on the dew!" 


Bluebottle loved those shiny words 
and flew up close to hear. 
Alas! The spider was too quick, 
and ended Blue's career. 


25 Bluebottle’s mother sadly weeps; 
she misses her young fly, 
who left their comfy ceiling home 
and never buzzed good-bye. 


Avis Harley 
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33. 


34. 


35. 


36. 


The challenge that Spider faces is to 


make tea for Bluebottle 
© show interest in Bluebottle 
© make Bluebottle come near him 
© . show curious things to Bluebottle 


Which verse ends with a word that rhymes with “weigh”? 


Verse 2 
Verse 3 
©  Merse5 
Verse 6 


What happened as a result of Spider's Open House? 


Spider read a story. 

C БВішероШе was caught. 
Bluebottle saw the sunlight. 

© X Spider wrote words on his web. 


According to the poem, Bluebottle's home is located 


C  inthe open house 
© in the parlour 
© onthe ceiling 


on the floor 
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Read the following selection and answer questions 37 to 40. 


from The Trouble with Cats 


That night we ate a normal dinner: Greek salad with wonton soup and nachos. 

Before bed, William offered to read me a book. He was trying to be nice. | let 
him. We sat on the sofa by the bookshelves. Wilbur Cat was above us, napping 
on the Oxford English Dictionary. 

The book William read to me was about a dog. William did an excellent dog 
imitation. “Arf! Arf!” he barked. 

| laughed, but Wilbur Cat didn’t think it was funny. He woke up and swished 
his tail. | guess William didn’t see. 

“Ап! Arf!” William barked again. 

Wilbur hissed. 

“Ап! Arf!” 

Wilbur growled. 

“Аг! Arf!” 

Wilbur leaped—right onto William’s bald head! 

Everything went wild. William, Mom, and І hollered: “Bad cat!” and “Get 
down!” Boo and Max mr-r-r-r-r-rowed and jumped: chair-to-sofa, sofa-to-stereo, 
stereo-to-chair, and round and round. 

George, as usual, was nowhere to be seen. 

The noise scared Wilbur, and he dug in his claws. William jumped up from the 
sofa yelling “Owieeeee!” 

| picked up the New Yorker magazine and tried to swat Wilbur off William’s 
head. Then Wilbur reached out his claws and scratched me. That was his big 
mistake. He lost his balance and fell to the floor—thump. Then he leaped away 
toward my room. 

William was standing in the middle of the living room. His hands covered the 
scratches.... "Oh, my head... my head,” he moaned. “ЛІ never think again.” 


Martha Freeman 
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37. 


38. 


39. 


40. 


William PROBABLY read a book (lines 2 to 4) because he 


2 was kind 
was funny 
enjoyed barking 
enjoyed learning 


Besides the narrator, who else hollered “Get down!” (lines 15 to 16)? 


Boo and Max 
C Boo and Mom 
William and Max 


William and Mom 
William MOST LIKELY yelled “Owieeeee!” (line 20) because һе 


© was hurt 
© was unhappy 

liked the attention 
© кеа to make noise 


The word “thump” (line 23) is PROBABLY written in italics to help the 
reader to 


2 think about the sound of the word 
с remember how to spell the word 
© find the meaning of the word 

© think of a rhyming word 
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END OF SECTION В. 


You may go back to check your answers. 
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